This paper articulates John Dewey's socio-political and historical influence upon the foundation and evolution of the world-renowned Reggio Emilia approach to early childhood education. It proposes that the pedagogical depth, influence and endurance of the Italian project are grounded in Dewey's philosophies of education, aesthetics and democracy. An analysis of scholarly and original sources outlines the socio-political climate in post World War II Italy, the work undertaken by several progressive Italian educators and the Italian translations of Dewey's work during this period to reveal new insights about Dewey's enduring influence on the pedagogical values which underpin the Reggio Emilia educational approach. In so doing, it acknowledges the direct Deweyan influence on the work of Italian reformers Borghi, Codignola, Malaguzzi and Ciari and on the developing Reggio Emilia project. This revelation of Dewey's progressive values as interpreted by educators in Reggio Emilia offers inspiration to educators in contemporary early childhood contexts, to researchers and to students of the Reggio Emilia approach to early childhood education. 
, The final publication is available at Springer via http://dx.doi.org/10.1007/s10643-015-0692-7 4 contemporary early childhood contexts, and may consequently enhance pedagogical reflection, the deconstruction of Dewey's extensive body of work may deter practitioners. Instead, O'Brien suggests that an examination of Dewey-inspired education contexts may be enlightening (2002) . The Reggio Emilia educational project is one context where Dewey's influence as a "great educational philosopher is still alive and well" (Hawkins, 2012, p.75) .
The growth of a revolutionary project
The Italian educational project officially established in 1963 by the municipal council of Reggio Emilia, has operated and expanded for more than fifty years, maintaining the core values upon which it was established (Edwards, Gandini, & Forman, 2012) . The 'project', however, was initially conceived almost seventy years ago when a post-World War II community demanded educational reforms. It emerged from the political battle between left-wing communists and socialists on one side, and the fascist regime on the other (Hall, et al., 2010) . Workers, educators and particularly women's groups advocated for social policy reforms, including improved access to early education and care (Lazzari, 2012) . Oppressed community members inspirationally sought to reform society through the provision of early childhood services (Cadwell, 2003; Gandini, 2011) . Of note is the leading role taken by educators in the Emilia Romagna region during the 1960's and 1970's, which pre-empted the introduction of new state and national legislation for the provision of early childhood services throughout Italy (Catarsi, cited in Lazzari, 2012) .
The key tenets of practice in the Reggio Emilia project focus on social reform through access and equity; the notion of children's democratic rights as citizens; strengthening community partnerships and democratic participation; images of children as capable and competent co-constructors of knowledge; the role of educators as researchers and co-learners; the use of pedagogical documentation in support of assessment, advocacy, reflection and research; the role of the environment-as-teacher (3 rd Teacher); a particular focus on visual art and aesthetics, and a holistic, project-based methodology (progettazione) which respects multiple learning styles and symbolic languages, also known as the 'hundred languages of children' (Edwards, et al., 2012; Rinaldi, 2006 Rinaldi, , 2013 .
Today early childhood specialists globally explore educational practice in Reggio Emilia to support their own critical thinking and dialogue about theory and pedagogy. International conferences and ongoing academic publications inspire practitioners and scholars alike in their quest to both define Lindsay,G. Early Childhood Education Journal,2015 , The final publication is available at Springer via http://dx.doi.org/10.1007/s10643-015-0692-7 5 what makes this educational project attractive and enduring, and to apply what is learnt to their own praxis. Indeed, the approach has expanded the conceptual vocabulary and pedagogical sensitivities now routinely referenced in early childhood contexts internationally (New, 2000) . Significant insight and leadership were necessary components for the development and maintenance of such a complex and revolutionary educational approach. Indeed, the success or failure of any educational reform requires leadership that is willing to depart from outdated ideas to reconceptualise practice (Stamopoulos, 2012) . Illustrating this notion Howard Gardner compares the endurance of the Reggio Emilia project to Dewey's short-lived experimental progressive school and credits Loris Malaguzzi, the founding educator and long-term Director for its enduring pedagogy (Gardner, 2012) .
A visionary leader
Educator and psychologist, Loris Malaguzzi (1920 Malaguzzi ( -1994 is recognised as the "visionary founding director" and pedagogical leader who guided the transformation of parent-run cooperative preschools in Reggio Emilia into an early childhood system now recognised as an international leader in the early childhood field (Edwards, 2002, p.6) . More broadly he is recognised as an educator and pedagogue of great influence on the international culture of early childhood education (Fielding & Moss, 2011) .
Acknowledging that Malaguzzi was inspired by great philosophers and theorists, including Dewey, Gardner praises him as a "guiding genius…. deserving of recognition in the same breath as his heroes Froebel, Montessori, Dewey and Piaget" (Gardner, 2012, p. xiii-xiv) . Despite such praise, Edwards suggests that while Malaguzzi did not position the project as a theory or model, its interpretation of a range of theories and philosophies could be situated as a "beginning of a theory" (Edwards, 1995, p.2) .
The Reggio Emilia educators evidently "read, analyzed, transformed and used" a range of theories and philosophies to provoke thinking and innovative practice to enrich children's learning and play (Cadwell, 2003, p. 93 ). Malaguzzi's interpretation of theory to enhance practice is noteworthy with Gardner stating that "nowhere else in the world is there such a seamless and symbiotic relationship between a school's progressive philosophy and its practices" (2012, p. xiv). Yet, despite Malaguzzi's charismatic leadership, had the Reggio Emilia educational project been motivated by this man's passion and personality alone, it may have exhausted itself following his untimely death in 1994, instead of evolving and flourishing as it has for well over half a century. Lindsay,G. Early Childhood Education Journal,2015 , The final publication is available at Springer via http://dx.doi.org/10.1007/s10643-015-0692-7
6
The sustaining force which contributed to the ongoing project was located not only in Malaguzzi's passion but in the hearts, minds and desires of a whole community of educators, parents and citizens (Vecchi, 2010) . Following Malaguzzi's death his colleagues, while acknowledging the loss of their most important "reference point" and "maestro", determined that the educational philosophy would be sustained (Vecchi, 2010, p. 158) . In fact the legacy of the approach has been maintained by key leaders and educators determined to honour all that Malaguzzi had taught them and to demonstrate "that the (educational) experience was strong in itself, a way of not betraying Loris Malaguzzi, the best proof of his way of 'making school" (Piccinini, in Vecchi, 2010, p. 69) . Indeed, Malaguzzi's way of making school was deeply grounded in Dewey's philosophic and theoretical ideas and it may be concluded that this been a contributing factor to the endurance of the Reggio Emilia educational project.
Foundations of philosophic inspiration
Dewey's philosophic influence upon praxis in the Italian educational project is widely indicated by scholars (Cooper, 2012; Dodd-Nufrio, 2011; Faini Saab & Stack, 2013; Giamminuti, 2013; Hoyuelos, 2013) . Likewise, the educators, artists and pedagogistas (educational leaders) as central protagonists of the project for more than fifty years acknowledge Dewey's general influence (Malaguzzi, cited in Rinaldi, 2006) . The reluctance of Reggio Emilia's pedagogical leaders to directly align specific theoretical inspirations with their practice may lie in the desire to "distance themselves from being pigeon-holed into a single particular perspective" (Hall, et al., 2010, p. 1) . However Gandini confirms that while the founding educators in Reggio Emilia avidly read the works of many scholars and theorists, (including Dewey, Vygotsky, Piaget and others), Dewey was the most influential (Gandini, 2011) .
A kaleidoscope of influence
Although there are significant points of alignment between their transformative philosophies and practice, there is little evidence to suggest that Loris Malaguzzi and John Dewey ever met. While Dewey was aware of and concerned about the fascist uprising and repression in Italy (Dykhuizen, 1973) 
A desire for democracy
Dewey's democratic ideals attained significant reception in post-war Italy, particularly in areas of northern Italy known for a strong history of anti-fascist resistance (Burza, 2009; Lazzari, 2012) .
Communities, parents and educators in post-fascist Italy embraced socialist principles to position the role that democratic early childhood education could play in bringing about social change and better opportunities for children (Edwards, et al., 2012) . They were determined to raise children to be critical thinkers and the guardians of democracy. These aspirations aligned with Dewey's ideas about maximising democratic and community growth by teaching children about the ideals of citizenship (Dýrfjörð, 2006) . In fact the push toward liberal and democratic principles was not only driven by concerned Italian parents and educators but by a form of democratic evangelism emanating from the United States of America.
Following the liberation of Italy, American politicians and progressive educators sought to "introduce a school system based on liberal, democratic principles" with the goal of social reform (AllemannGhionda, 2000, p. 54). As partners in the "Italian reeducation experiment" allied forces from the US saw Dewey's version of progressive education as the "royal path" to the democratisation of Italy through the modernisation of the Italian primary school system (Allemann-Ghionda, 2000, p. 54,57).
Burza's selective analysis of official documents of the Italian school system between 1945 and 1985 confirm that Dewey's ideals in relation to social transformation through democratic participation and collaborative pedagogy were evident in official Italian syllabus documents across decades (Burza, 2009 ).
Those seeking social change were guided by Dewey's argument that "if social changes are to be brought about in a peaceful, intelligent way, people must be trained in the art of free and enlightened Lindsay,G. Early Childhood Education Journal,2015, The final publication is available at Springer via http://dx.doi.org/10.1007/s10643-015-0692-7 8 discussion as exemplified in schools where academic freedom prevails" (Dewey, cited in Dykhuizen, 1973, p. 275) . Rather than positioning governments as the primary source of democracy, Dewey championed the capacity of every citizen in a community to participate intelligently in their own growth and determination. This was evident when Dewey expressed his social liberal ideals in "My Pedagogic Creed" stating, "Through education society can formulate its own purposes, can organize its own means and resources, and thus shape itself into definiteness and economy in the direction in which it wishes to move" (Dewey, cited in Dykhuizen, 1973, p. 104) .
In analysing historical and scholarly sources concerning the establishment of the Reggio Emilia project, it is apparent that Malaguzzi and colleagues collaborated to discuss ideas that could inspire and inform their own developing philosophy. Reflecting aspirations for democratic change, Malaguzzi affirmed that the educational reformation undertaken in Reggio Emilia "was a powerful experience emerging out of a thick web of emotions and from a complex matrix of knowledge and values" (cited in Gandini, 2012, p. 35) . This complex matrix of developing knowledge and values included a network of like-minded and progressive Italian educators.
A collaborative network of influence
Italian educators frustrated with social inequity in the school system were motivated to search for new ideas about education, echoing Dewey's discontent with traditionalist approaches to education (Dýrfjörð, 2006) . In post-fascist Italy two thirds of the population, largely the disadvantaged working classes, had not completed their time at school (Jäggi, Müller, & Schmid, 1977) . Therefore, educators committed to social change and particularly sought out information about approaches to pedagogy that valued democracy, community participation and social equity (Lazzari & Balduzzi, 2013) . Illustrating these concerns, a working paper written at the time advocated for educational reforms, stating: School in our society is not democratic and critical. It is a school in which you listen and obey: the school of uncritical consent. It is not a school made by everyone for everyone -administered, run and controlled by the community. (Jäggi, et al., 1977, p. 114-115) Half a century prior to this, Dewey had used very similar terminology to condemn traditional education for "passivity of attitude, its mechanical massing of children, its uniformity of curriculum and method", and advised that "when the child lives in varied but concrete and active relationships to this common Lindsay,G. Early Childhood Education Journal,2015, The final publication is available at Springer via http://dx.doi.org/10.1007/s10643-015-0692-7 9 world, his studies are naturally unified" (Dewey, 1900, p. 34, 91) . Lazzari & Balduzzi (2013) suggests that the social and political aspiration for peace and social renewal through democratic transformation motivated Malaguzzi's determination to promote young children's right to education in the post war years. Malaguzzi explained that "it was a necessary change in a society that was renewing itself, changing deeply, and in which citizens and families were increasingly asking for social services and schools for their children" (Malaguzzi, 1998 cited in Merz & Glover, 2006 .
In this endeavor to replace fascist ideals with democratic ideals, Dewey's theory of the school as a laboratory of democracy with its focus on civic participation and activist pedagogy, was extremely influential (Burza, 2009 ). Malaguzzi also confirmed the debate about educational reform strategies that proliferated in the 1960's was enhanced by renewed access to Dewey's theories (Gandini, 2012) .
Following decades of repression and censorship educators were able to access Italian translations and information about alternate educational systems which supported their reform ideals.
Indeed, throughout Europe new ideas and experiments from Freinet, Piaget and Vygotsky, as well as from Dewey's translated works, attracted the attention of educators (Gandini, 2012) . Explaining the information gathering process used to support the transformation of the education system, Malaguzzi stated:
Preparing ourselves was difficult. We looked for readings; we traveled to capture ideas and suggestions from the few but precious innovative experiences of other cities; we organized seminars with friends and the most vigorous and innovative figures on the national education scene. (Malaguzzi, , Malaguzzi and the educators in Reggio Emilia were actively seeking theories and ideas from both established and contemporary sources. The Italian translations of Dewey's writings, including the work and influence of Lamberto Borghi and Ernesto Codignola are important to support this argument.
Poetic translations
During the fascist era in Italy, American theories and experiences including Dewey's books and ideas had been banned (Gandini, 2012) . Despite Dewey's work having been translated and debated in educational circles in Italy prior to the fascist era (Allemann-Ghionda, 2000; Boydston, 1969) , it was only after the war that Dewey's newly translated works re-entered the Italian educational sphere for Lindsay,G. Early Childhood Education Journal,2015 , The final publication is available at Springer via http://dx.doi.org/10.1007/s10643-015-0692-7 10 democratic and progressive inspiration (Allemann-Ghionda, 2000; Burza, 2009) . The prolific translation of Dewey's work in postwar Italy was influenced by the particular social, cultural and political context (Boydston, 1969; Burza, 2009) . Absorbed by Italian educators and philosophers, Dewey's works and philosophy "left a decisive imprint on a culture which had to be modernized, redefined and rebuilt after the fall of Fascism" (Allemann-Ghionda, 2000, p. 53). Gandini confirms that following the liberation educators' goals to develop a new way of teaching that embraced democratic ideals and was more relevant for children "found inspiration and encouragement in the works of John Dewey" (cited in Hendrick, 1997, p. 4 Dewey's texts have become one of the cultural models of reference determining the innovation of Italian pedagogy (Burza, 2009) . Indeed, the educators in Reggio Emilia recognise that reading Dewey's ideas is an interpretative process and therefore refer to Dewey colloquially as "our Dewey" (Fielding & Moss, 2011, p. 9) . Therefore, Italian pedagogues were supported to interpret their approach to a new progressive pedagogy through a Deweyan lens. -015-0692-7 Unlike the allied reformers who had neglected to access the knowledge of previously exiled scholars, the educators seeking progressive reform welcomed their leadership. Upon their return to Italy the exiled anti-fascist scholars, many of whom spent their exile in American universities, had a significant impact upon change in the Italian education system (Allemann-Ghionda, 2000) . One such exiled scholar, Lamberto Borghi, was particularly influential in Italian progressive reforms and consequently on the evolution and development of the Reggio Emilia Educational Project.
Lindsay,G. Early Childhood
Education Journal,2015, The final publication is available at Springer via http://dx.doi.org/10.1007/s10643
Inspired translators and scholars
Lamberto Borghi (1907 Borghi ( -2000 was an eminent Italian scholar, prolific author and translator of multiple books, magazines and editorials, which were inspired by and about John Dewey. He is regarded as the A philosopher and historian, Borghi taught in high schools until 1938, when as a Jewish and antifascist academic, he was forced into exile (Schiavo, 1991; Schwarcz & Francesconi, 2007) . Continuing his studies in the USA, he met John Dewey whose work influenced him for the rest of his career (Martinuzzi, 2007; Schwarcz & Francesconi, 2007) . Like Dewey, Borghi shifted his academic focus from philosophy to educational science and pedagogy (Dykhuizen, 1973) . This direct Deweyan influence on Borghi's professional focus was facilitated by Dewey's position as Professor Emeritus of Philosophy in Residence at Columbia University while Borghi was in exile (Dykhuizen, 1973) .
Additionally, during his decade in America, Borghi worked as a "researcher, lecturer and political writer" while co-authoring "important cultural ideas with other anti-Fascists from various Lindsay,G. Early Childhood Education Journal,2015 , The final publication is available at Springer via http://dx.doi.org/10.1007/s10643-015-0692-7 countries" (Allemann-Ghionda, 2000, p. 60) . It is noteworthy that at this time Borghi was invited by the It is this writer's belief that the activities of this established network of progressive educators, and the work of Bruno Ciari in particular, converged to predestine Loris Malaguzzi and therefore the Reggio Emilia project to embrace and apply Dewey's philosophy.
Influential friends
While some western scholars singularly credit Malaguzzi for instigating post-war debate and collaborative reform of early childhood education in Italy it is necessary to recognise the particular influence of his friend and colleague Bruno Ciari. Malaguzzi credited Bruno Ciari, along with another Deweyan inspired friend and colleague Gianni Rodari as influential friends (Martinuzzi, 2007) and notes that they delivered conferences and wrote papers together (Cadwell, 2003; Edwards, et al., 2012) .
Members of the Reggio Emilia community likewise agreed that their work followed "in the footsteps of Bruno Ciari" (Ghirardi, 2002, p. 27 ). Both Ciari's books and his work in Bologna influenced Lindsay,G. Early Childhood Education Journal,2015 , The final publication is available at Springer via http://dx.doi.org/10.1007/s10643-015-0692-7
The collaborative partnership enjoyed by Ciari and Malaguzzi, which clearly influenced the evolution of ideas within the Reggio Emilia project, was cut short by Ciari's death in 1970 projecting Loris Malaguzzi into a leadership role within the Italian progressive educational movement (Gandini, 2011) .
This result elevated the regional educational project in Reggio Emilia to prominence. Alignment of Ciari's Deweyan inspired pedagogical philosophy with the values and praxis of the Reggio Emilia educational project demonstrates his significant influence on Malaguzzi, the Reggio Emilia project and the renewal of Italian education in post-war Italy.
Conclusion
This paper has positioned the Reggio Emilia educational project as a mirror, reflecting and illuminating Dewey's constructivist ideas. The historical and socio-political reception of John Dewey's philosophies of aesthetics, education, and democracy in post war Italy was a prelude to the formation of key values and principles within the Reggio Emilia approach to early education. Indeed, the pedagogical depth, influence and endurance of the Reggio Emilia project, can be located in the Deweyan philosophy that inspired their approach to education. Acknowledging that neither the Reggio Emilia project nor Dewey's philosophy claim to be theories by which practice can be examined, the illumination of their shared ideas reflects a constructivist theoretical approach to guide both examination of research data and pedagogy. Accepting that theory development requires ideas be examined and tested in practice, one may consider that Dewey's philosophy was tested and rendered theoretical within his laboratory school, while in Reggio Emilia these pedagogical ideas have been refined and tested during more than fifty years of action research.
Dewey's progressive democratic ideals located within the reflective interpretation of his work by Italian reformers Borghi, Codignola, Ciari, Malaguzzi, and educators in the Reggio Emilia educational project, offers inspiration to contemporary educators in early childhood contexts. Like their historic counterparts, modern children still have the right to access quality early childhood education and care where progressive activism is fostered. The identification of Dewey's ongoing legacy in a current exemplar of high quality educational practice challenges educators to consider their own pedagogical ideas and values while providing a focus for reflection about their current and future pedagogy.
